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ADDRESS-IN-REPLY 
Amendment to Motion 

Resumed from 21 August after the following amendment had been moved by Hon George Cash - 

That the following words be added to the motion - 

but regret to inform Your Excellency that the Government has failed to adequately address a 
number of serious issues affecting Western Australia 

HON ALAN CADBY (North Metropolitan) [5.48 pm]:  I have listened to a number of speeches on this 
amendment and I was inspired by Hon Barbara Scott to focus today on education.  It is obvious to everybody in 
this House that we both feel very passionately about education and we do not believe that the Government is 
adequately addressing this dynamic and important enterprise. 

I have recently been appointed the Liberal spokesperson on higher education.  I believe that a successful tertiary 
sector can be built only on a strong foundation of primary and secondary schooling.  It is recognised that schools 
play a vital role in the process of lifelong learning. 

In the Governor’s speech, education was summarised in Hansard in four lines, and I wish to quote them -  

Lifting the education standards in our schools is another key objective of the Government.  As part of 
achieving this, 200 specialist literacy and numeracy teachers will be recruited and there will be an 
increased focus on information technology.  A college of teaching will be established and a system of 
teacher registration introduced to improve the professional status of our teachers. 

The paper “Hands up for primary schools” was written in February 2001 by the Australian Primary Principals 
Association.  This organisation represents 7 000 principals from both government and non-government schools.  
It is interesting that the new President of APPA is Leonie Drew, who is head of the junior school at Methodist 
Ladies College in Perth.  That paper states that in school funding, although there has been considerable growth in 
both the tertiary and secondary sectors, there has been little growth in the resourcing of primary schools.  To date 
the Government has failed to address that situation, despite increasing demands placed upon our primary 
schools.    

Hon Barbara Scott mentioned this in her speech and in questions she has asked.  I quote -  

I am very concerned about the suggestion in The West Australian that 16 000 of our state school 
children go to school hungry. 

In other words, schools are taking on the role of parents.  The questions she has asked of the Government have 
received unsatisfactory responses. 

I recently received a letter from Vicki Simmonds from Kingswood College, Box Hill, Victoria, who is the 
Secretary of the Australian Primary Principals Association.  She wrote - 

The outcomes we seek are not about taking or reducing current levels of resourcing from government or 
non-government education sectors, or transferring resources from secondary schools to primary schools.  
They are about creating additional resources, over a planned period of time that is both realistic and 
manageable by governments and the Australian community.  They are about providing support to meet 
the differential needs we see in our schools and systems today.   

If our campaign is successful then our students will leave primary education better equipped for their 
journey through secondary education and for life-long learning.  Ultimately, a greater investment in 
primary schooling, particularly in the early years, will be far more strategic and economical.  It will 
reduce current expenditure for corrective strategies by education, social, health and justice services to 
fix the problems that could be more economically and effectively solved in primary schools.  Our 
students, our primary and secondary schools, our education systems and our communities will all be 
winners.  

That is a very modest approach, possibly too modest.  It might be that to get anywhere in this age, we need to be 
far more radical.  She continues - 

APPA is calling on all governments and political parties to support the following commitments.  These 
are based on the key recommendations outlined in the “Our Future” Report, recently published and 
launched by APPA . . .  

A national review of school resource needs:  

The establishment of resource standards to ensure effective delivery of modern curriculum and learning 
for the 21st Century:  
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Independent monitoring for school funding: and  

agreed ethical and codes of conduct regarding competition.  

As yet, I have heard no statements from the honourable minister Alan Carpenter about APPA or its modest 
demands.  I challenge the Gallop Government to embrace the APPA report, which is part of the Hands Up For 
Primary Schools campaign, in its entirety and to significantly improve the resourcing of primary schools in our 
State to reflect the vital role primary education plays in the total education of our citizens.  Both parties 
recognise that education is important.  The difference is that the Liberal Government did not simply talk about it.  
I am interested in the Labor Party’s “Getting it Right - A strategy for literacy and numeracy”, which states -  

We will raise standards and improve opportunities for all students by substantially increasing public 
investment in education.   

I cannot wait for the budget papers.  

Hon Kim Chance:  Isn’t that report commenting on something that has already happened; that is, the current state 
of primary education?  What was the report talking about? 

Hon ALAN CADBY:  The APPA report was about primary education for the future.  Its argument was that we 
need to view primary education as an investment for the future.  It was about the future concerns of primary 
education.  The future can be based on the past; this report is about the future. 

Hon Kim Chance:  The report’s criticisms are of the actions of your party’s Government, not those of the current 
Government.  

Hon ALAN CADBY:  The criticisms were aimed at not only the Western Australian Government but also the 
Victorian, Queensland and New South Wales Governments, which happen to be Labor.  The report was having a 
go at Governments of all persuasions. 

Hon Kim Chance:  What does that have to do with the current Government? 

Hon ALAN CADBY:  I am hoping the Labor Government will fulfil the promises it made and show its support 
for primary education by investing vast amounts of money in the system.  We cannot do that; we are not in 
government.  The Labor Party is in government. 

Hon Kim Chance:  It seems to be a criticism of past government practices.  

Hon ALAN CADBY:  Yes; and current and future.  

Hon John Fischer:  One Nation will fix it. 

Hon ALAN CADBY:  I am sure it will. 

Primary education is an innovative type of education.  I am fortunate to have taught in both secondary and 
primary schools.  One of the problems with secondary education is that it tends to pigeonhole knowledge.  In 
other words, the things taught in mathematics cannot be applied to physics.  Students have difficulty relating the 
skills taught in geography to similar skills taught in history or English. 

Hon E.R.J. Dermer:  Are you saying that mathematics does not apply to physics? 

Hon ALAN CADBY:  Students cannot apply mathematics to physics.  For example, the member will know of 
the equation, force equals mass times acceleration.  In mathematics, I would ask: if F is 10 newtons and the mass 
is three kilograms, what is the acceleration?  The students could answer that.  If I went into a physics class and 
asked the question in the same terminology, the students would find it difficult to apply those mathematical skills 
and answer it.  I do not want to get bogged down with mathematics. 

Hon Derrick Tomlinson interjected.  

Hon ALAN CADBY:  I am running some mathematics classes in my office, if Hon Ed Dermer wishes to come 
along.  I can show him the beauty of mathematics. 

Hon E.R.J. Dermer:  I remember well the torturous physics exams; I certainly had to apply mathematics.  

Hon G.T. Giffard:  Are you using your office to run classes? 

Hon ALAN CADBY:  Not yet; however, I will run some, and they will be free, but only for Hon Ed Dermer. 

Hon G.T. Giffard:  Will others pay? 

Hon ALAN CADBY:  Hon Graham Giffard might have to pay, although I do not think he could afford me. 

Hon G.T. Giffard:  Do you want people to pay to come to your parliamentary office for private tuition? 

Hon ALAN CADBY:  Free tuition. 
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The PRESIDENT:  Order!  The interjectors are taking control of the speech. 

Hon ALAN CADBY:  Thank you, Mr President.  I am not yet experienced at controlling interjectors.  In the 
classroom, I would send them to a wait room.  I cannot do that here. 

I return to the Labor Party’s “Getting it right” paper.  No doubt people will listen to this.  I quote -  

Virtually all educators and parents now know that unless problems with literacy and numeracy are 
addressed properly in the early years of education it is extremely difficult to overcome these problems 
in the older years. 

I agree - 

Children become disenchanted, alienated and disaffected at school with long term adverse 
consequences for both themselves and the broader community.   

I agree - 

We need to concentrate heavily on the early years of education to prevent these long term problems.   

I agree - 

WA has deplorable high school drop out rates and only 50 per cent of high school children achieved 
graduation standard.  This is a failure which cannot be accepted. 

I could extrapolate that information and suggest that, if retention rates are low, it is the result of Labor’s policies 
in the late 1980s and early 1990s, because most students who left school in the past few years were at primary 
school when the Labor Party was in government.  For the past eight years, students leaving school at year 10 
started their schooling under a Labor Government. 

Hon N.F. Moore:  Carmen Lawrence was the minister.  

Hon ALAN CADBY:  That is right. 

On 13 June, I asked - 

I refer to the recruitment of 200 specialised literacy and numeracy teachers. 

(1) What proportion will be specifically for numeracy?  

(2) What minimum criteria, in terms of qualifications and experience, will be used to classify these 
teachers as numeracy experts?  

The answer was - 

(2) Specialists will be qualified primary teachers who demonstrate - 

(a) a high level of competence in classroom teaching and in monitoring intended learning 
outcomes in literacy or numeracy; 

(b) understanding of outcomes-focused education; 

(c) commitment to principles of inclusiveness as they relate to literacy and numeracy 
education; and 

(d) interpersonal skills that demonstrate an ability to communicate effectively with 
colleagues and partners. 

I am disturbed that there was no mention of qualifications in mathematics and English.  As a former maths 
teacher I am concerned about the qualifications of our primary school teachers and their lack of qualifications in 
mathematics.  Many teachers teaching in primary schools gave up mathematics at year 10.  That is not 
satisfactory.   

Numeracy could be defined as choosing and applying the relevant mathematical skills and knowledge to solve or 
investigate problems outside the domain of a mathematical environment.  That is my definition and there are 
many others.  I am disappointed that numeracy is being focused only on years 1 to 3.  What about the other 
years?  If there is a problem - I am not saying there is as it is only the Labor Party that says there is a problem - 
why are we not tackling the problem in years 6 to 7 before students go to high school?  Why not tackle it in years 
8 to 10?  We have to start somewhere, but if we start in years 1 to 3, many students will miss out on the 
improved mathematical and literacy education that the Labor Party has promised.   

As a matter of interest, in 1999 the third international mathematics and science study found that Australia, as a 
whole, did very well.  We were well above the average and seventh or eighth in the world.  To put that in 
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perspective: 12 per cent of Australian students were in the top 10 per cent of the world; the top 30 per cent in 
Australia were in the top 25 per cent of the world and the top 73 per cent in Australia were in the top 50 per cent 
of the world.  That is an outstanding record.  Western Australia was at the high end of the Australian results. 

I have been following the post-compulsory view with some interest.  I was surprised to see the headline “Maths 
too boring: study” in The West Australian of Saturday, 11 August 2001.  I cannot believe it.  The article was 
written by Susan Hewitt.  It states - 

Students are bored with maths and teachers are divided on whether English should be compulsory.   

Submissions to the WA Curriculum Council’s post-compulsory education review urged the council to 
look at ways of making maths more relevant and interesting. 

Council chief executive Paul Albert said: “We need to do some work with maths because the message 
that is coming through is that kids are really bored by it.  But industry people are still wanting them to 
do high levels.” 

I have read all the submissions in the maths area and I did not find any reference to boredom with mathematics.  
Maybe they are saying that maths is too intellectually challenging; that it is a demanding subject.  Those in the 
non-mathematical field feel that they have a lack of knowledge and that it is better not to promote mathematics 
as they will be shown up as not having mathematical ability.  I am surprised by the Curriculum Council because 
it has previously supported a great deal of innovation in maths education.  In particular, it is one of the leading 
supporters of graphic calculators.  Graphic calculators have had a tremendous effect on the teaching of 
mathematics.  They help to support learning.  They have the power of the old 383 computers, yet they are hand-
held devices.  There are a number of people in Western Australia - I used to be one - including Colin Croft, 
Craig Davis and Gary Young, who have a good reputation throughout Australia for their work on graphic 
calculators.  Much of the work is on the Department of Education’s webpage.  In April last year I received a 
phone call from Tony Jones, who works for Hewlett-Packard.  He asked whether he could attend one of my 
lessons and videotape a lesson on modelling in mathematics.  It concerned modelling stoppage distances - 
breaking distances and reaction times.  I am sure all members are familiar with that.  I am sure that Mr President 
is aware that it requires a formulation of a sum of a quadratic and linear function to calculate the distance and 
time it takes to stop a car at a particular velocity.  True? 

The PRESIDENT:  I thank the member for his advice. 

Hon ALAN CADBY:  After the lesson was recorded, a copy was sent to Beijing.  I received a letter from 
Professor Wang from Beijing University that stated they were very impressed with the exciting nature of my 
lesson and they would be grateful if they could record another lesson on simple harmonic motion.  I am sure that 
members are well aware that simple harmonic motion is like a vibrating spring.  It is the way in which sound 
waves travel through the air.  They also asked to record a lesson given by Craig Davis, a teacher at St Hilda’s 
Anglican School for Girls.  He gave a lesson on modelling and the smoothing of data.  I recorded lessons and 
received another letter from Professor Wang asking me to go to Beijing and show how I and other teachers 
provided exciting maths lessons for our students.  We went to Beijing and spent four or five days looking at how 
maths is taught there.  We compared it with how we teach maths.  They were in awe of the capacity of teachers 
from Western Australia to teach maths in a very exciting manner.  I find it hard to believe that our students find 
maths boring, as was recorded in the article. 

Hon E.R.J. Dermer:  Do they still use abacuses in Beijing? 

Hon ALAN CADBY:  No, they do not.  It is a fallacy to say that an abacus is quicker than a calculator. 

Hon G.T. Giffard:  Did you go to primary or secondary schools? 

Hon ALAN CADBY:  They were mainly secondary - years 10, 11 and 12.  China was facing the prospect of a 
lot of its brightest students dropping out of mathematics too early.  Although China has a large population, the 
number studying mathematics, as a percentage, was considerably smaller than in Australia.  China depends a lot 
on rote learning, whereas we deal with a more modelling approach to mathematics. 

Western Australian teachers were used to modernise China’s curriculum and pedagogy.  A video has been 
presented to schools throughout China, showing the Western Australian approach as a different way of teaching 
mathematics.  I am waiting for a copy, as I want to hear how I sound in Chinese.  One problem of mathematics is 
its difficulty in competing with other subjects.  Students can take exciting subjects such as media, photography, 
information technology or humanities.  It is hard for maths to compete.  A lot of subjects rely on technology to 
promote learning, but it is a very passive form of learning.  It does not have to be, but in many cases it is.  Kids 
are voting with their feet.  They would rather watch a good video than solve a graphic equation.  I find that hard 
to believe.   
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Sitting suspended from 6.00 to 7.30 pm 

Hon ALAN CADBY:  In the first part of my speech I said that I did not believe the Government had gone far 
enough with numeracy.  I now turn to literacy, a platform on which the Labor Government ran.  However, I am 
disappointed with its responses.  I was horrified to read the headline of an article in the Sunday Times on 12 
August written by Kim Macdonald, which stated - 

Teachers say English should go 

The article continued - 

Nearly half of WA’s English teachers think English should not be compulsory in Years 11 and 12. 

And 70 per cent of teachers, parents and other school organisations agree the subject should not be 
mandatory in upper high school. 

The headline of another article the following week on 19 August by the same reporter stated - 

It’s L for literacy. 

Literacy.  How important is it today and should English be mandatory in years 11 and 12? 

The article again stated - 

Independent analysis of a WA Curriculum Council survey shows 70 per cent of parents and school 
groups think English should not be compulsory in upper high school. 

And 45 per cent of high school English teachers think the subject should lose its mandatory status in 
Years 11 and 12. 

The statistics in the article are misleading.  They are possibly intended to be misleading for sensational reasons 
or to push the agendas of the Curriculum Council. 

I asked a question without notice about English as a compulsory subject on Wednesday, 20 June, which, in part, 
reads - 

(2) Does the Government accept that a generic English subject is a sound measure of literacy? 

(3) What is the Government’s position on a compulsory generic English subject being used as - 

(a) a measure of literacy; and 

(b) a requirement for school graduation? 

I asked the question at a time when literacy was a main focus of the Gallop Government.  The response was - 

(2) It is currently accepted that a generic English subject is a sound measure for the achievement 
of literacy.  However, concern has been raised for some time about the current arrangements 
for achieving English language competence.  As a part of its review into post-compulsory 
education, the Curriculum Council will provide advice to the minister on these issues. 

(3) As indicated in (2), the minister will await advice from the Curriculum Council before firming 
up the Government’s position on the use of English as a generic subject, as a measure of 
literacy and for school graduation. 

The Curriculum Council’s position is clear: it does not want compulsory English.  I am still awaiting a reply - 

Hon G.T. Giffard:  Where does it say that it does not want compulsory English? 

Hon ALAN CADBY:  The position paper set out by the Curriculum Council states that it believes English 
should not be compulsory in years 11 and 12 and should not be used as the only tool for competency in literacy. 

I return to the statistics that refer to 70 per cent of the population.  I asked myself, 70 per cent of what 
population?  Was it 70 per cent of all parents, all organisations, all teachers in Western Australia, secondary 
groupings of that set or just 70 per cent of the respondents surveyed by the Curriculum Council?  The first article 
I referred to stated - 

A massive 85 per cent of technology teachers and 82 per cent of science teachers think it should lose its 
mandatory status. 

I shall put the words “massive 85 per cent” into perspective.  The 45 per cent of English teachers was 18, the 85 
per cent of technology and enterprise teachers was 28, and the 82 per cent of science teachers was 23.  That is 
not a massive number in relative terms. 
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Hon G.T. Giffard:  You should write a letter to the editor. 

Hon ALAN CADBY:  I shall come to that in a moment.  I thank the member for giving me a clue about what to 
say next. 

In the feedback on the post-compulsory education review position paper, Dr Philip Deschamp of Precision 
Information Pty Ltd classified the respondents as 33 administrators, 20 parents, 160 teachers - remember that 
number - three technical and further education teachers, nine university respondents, one business and industry 
respondent, three education consultants, two members of the community, four private training providers, 10 
members of a professional association, 20 representatives from a high school organisation and 41 others, giving 
a total of 307.  Remember the number of teachers was said to be 160. 

Dr Deschamp’s second table indicated the learning areas in which the secondary teachers were involved.  There 
were 32 in the arts, 40 in English, 10 in health and physical education, eight in languages other than English, 25 
in mathematics, 29 in science, nine in society and environment, 33 in technology and enterprise, and 28 others, 
giving a total of 214.  Remember that 160 respondents were teachers, yet when they were classified they totalled 
214.  I do not understand the mathematics. 

The English Teachers Association has got it right.  The article of 19 August 2001 stated - 

The English Teachers Association of WA has protested at the results, saying the survey’s finding - 
including written submissions - have been misinterpreted. 

But the council is firmly standing by the data, which was independently analysed by Precision 
Information. 

That company summarised the findings; it did not interpret them.  They were interpreted by the reporter.  I was 
so incensed with that article that I sent a fax to the Curriculum Council.  I now understand that that was not the 
right thing to do and that I should have gone through the minister.  However, the minister responded today to the 
fax I sent on Monday.  I am very grateful and I appreciate that the minister did not point out my error.  His 
response states -  

I refer to your facsimile sent to Paul Albert at the Curriculum Council regarding the above matter.  

That is, the misreporting.  The letter continues -  

The article in the Sunday Times (12/8/01) was written about an analysis of feedback received about the 
Curriculum Council’s Post-Compulsory Education Review Position Paper.  The analysis was 
undertaken for the Council by Dr Philip Deschamp, of Precision Information Pty Ltd.   

Recommendation 16 in the position paper said: 

That each student be required to demonstrate English language competence to a designated 
level in either an English course of study or a course of study nominated by the Curriculum 
Council for this purpose.   

Dr Deschamp concluded that 70 per cent of respondents supported this recommendation (please see 
attached page from Dr Deschamp’s analysis).   

I agree with all of that.  The letter then states -  

As you can see, respondents were not asked whether English should be compulsory; however, the 
Sunday Times interpreted the recommendation in this way.   

I am grateful for the minister’s response, but why has he not told the public that the newspaper has 
misinterpreted the results for political reasons?  I am surprised by the minister’s lack of action - obviously his 
numeracy skills are not as good as mine; although I am sure his public speaking skills are considerably better.  

It is important that any sampling process include a random sample.  This situation reminds me of the infamous 
Literacy Digest poll conducted in 1936 and the Roper poll conducted in 1993.  Literacy Digest sent out 
10 million forms to find out who its readers thought would be the next President of the United States - Franklin 
Delano Roosevelt or Alf Landon.   

Hon Derrick Tomlinson:  He was the candidate I chose.   

Hon N.D. Griffiths:  Another loser!   

Hon ALAN CADBY:  Literacy Digest’s prediction as a result of that survey was a three to two victory for 
Landon.  At the same time, another pollster - George Gallup - said that the Literacy Digest poll was incorrect.  
He sent out only 3 000 questionnaires asking people to predict who would be the next president.  He was right 
within 1 per cent.  The lesson is that we need to deal with a random sample, not a group of people directed by 
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some organisation.  The Drug Summit delegates were not a random sample of the people of Western Australia.  
The people who wrote to the Curriculum Council were also not a random sample; they were people who wanted 
to contribute.  Only a fool - I repeat, only a fool - would extrapolate that information to say that 70 per cent of 
Western Australian English teachers believe that the study of English should not be compulsory.  

The most commonly occurring themes in the responses to recommendations 13 to 16 were concerns about the 
recognition of the importance of critical literacy and that English should be compulsory, but critical literacy 
could be taught only by English teachers.  Respondents stated that only English teachers could be expected to 
teach the five areas of English language competence.  No reference is made to English.  Virtually all respondents 
supported recommendation 26C - that students be eligible to receive the Western Australian Certificate of 
Education if they meet the requirements relating to English language competence.  At no stage were respondents 
asked whether the study of English should be compulsory.  Asking the right question is a very important skill.  
We teach kids in mathematics that they cannot extrapolate information if the question has not been asked.  

Feedback is important.  I am sure most members have glanced at the report, but not many would have read it 
from cover to cover, because they are busy people.   

Hon Derrick Tomlinson:  It is worthy of only a glance.   

Hon ALAN CADBY:  The information I have indicates that 307 questionnaires were returned and 155 written 
submissions were received.  I have read the report. 

Hon Derrick Tomlinson:  You poor deluded mathematician.   

Hon ALAN CADBY:  “Naive” is the word.  There were 240 responses from teachers and 20 from school 
organisations.  About 70 per cent of respondents claim to have read the position paper, and 40 per cent of the 
school organisations disagreed that it was possible to have an English language competency that was comparable 
across all areas of study.  That is what the Curriculum Council wants.   

Perhaps the reporter who wrote the article is lacking numeracy skills, particularly with regard to sampling.  She 
goes on to mention a teacher at Churchlands Senior High School who agrees.  Apparently, it would be better for 
all schools if English teachers had to compete for students rather than have them simply because the subject is 
compulsory.  When I did my degree in mathematics, I learnt that if one had a hypothesis, only one contrary case 
would disprove it and it would be thrown out.  These days, if the media finds one supporting case, the hypothesis 
is proved.  That also happens in the Labor Party.  

I was disappointed that Aboriginal education was not mentioned in the Governor’s speech.  Much work must be 
done in that area.  Aboriginals are disadvantaged and we have taught them badly for many years.  However, it 
was mentioned in the report, “Investing in Government Schools: Putting Children First”, which was written by 
Robson, Harken and Hill.  The preamble states - 

Schooling is essential to overcoming the social disadvantage faced by large numbers of Aboriginal 
people.  However, the outcomes achieved by Aboriginal children continue to fall far short of those 
achieved by non-Aboriginal children.   

There is feeling among Aboriginal communities and Aboriginal educators that there is a lack of cultural 
sensitivity and neither a commitment to nor a belief that outcomes for Aboriginal children can be 
improved.  

I was fortunate the other day to read an unpublished manuscript by Dr Thelma Perso entitled “Improving 
Aboriginal numeracy through inclusive mathematics teaching”.  The book is targeted at education systems, 
school administrators and teachers.  Dr Perso was recently awarded a Churchill Fellowship to look at indigenous 
learning in Canada and New Zealand.  That award puts her on the same level as Liam Bartlett, so she must be 
good.   

This is an important publication.  It deals with learning styles, the need for cultural understanding based on 
observations and discussions and provides a great deal of practical help for teachers.  Unfortunately, no-one is 
prepared to publish it, not because of what it says but because of the market.  The Western Australian 
Department of Education should consider publishing it and providing a copy to every teacher of Aboriginal 
children.  The manuscript states - 

For many years Governments and education systems have been concerned with the widening of the gap 
between Aboriginal and non-Aboriginal numeracy achievements.  Recent national testing has indicated 
that the situation is not improving despite a plethora of programs being implemented across Australia.  
Findings are documented and reports are written but little of practical use seems to filter through to 
classroom teachers.   
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I believe that the numeracy outcomes of Aboriginal children will only improve when teachers of 
Aboriginal children take three things into account in their planning and teaching: 

1. Aboriginal people; their culture and their transition into schools of the dominant culture; 

2. The mathematical understandings brought into the classroom by Aboriginal children; and 

3. Explicit mathematics teaching required by all children in our schools.   

The author goes on to say -  

A non-Aboriginal teacher in an early childhood class may assume that all students in his/her class have 
had similar pre-school experiences; that their parents immersed them in “counting” experiences such as 
counting buttons being done up on a shirt or counting the number of weet-bix as they were placed in the 
child’s bowl.  They may assume that the child sat on the floor and played with blocks and toys and 
learned about shapes and textures.  These experiences may not be present for many Aboriginal students 
(just as they may be missing for non-Aboriginal students) and will undoubtedly impact on the ability 
and rate with which a child may learn to count and become familiar with shape and orientation.   

. . .  

The theories of Constructivism upon which many modern approaches to teaching are built, insist that 
children construct their own knowledge through actions on knowledge and ideas.  Learners are 
constantly developing and “constructing” their own knowledge through ordering, sorting, categorising 
information, interpreting and evaluation.  The role of the classroom teacher then, is to have an 
understanding of “where the child is at” in order to create a learning environment in which the child can 
engage in this continuous construction.  

It is a fabulous presentation.  I have very little knowledge of Aboriginal children or Aboriginal education, but I 
thoroughly recommend that the Government of the day - the author works for the Department of Education - 
take a look at that document with a view to its publication.  

Hon B.M. Scott:  Did she find many similarities between here and New Zealand?   

Hon ALAN CADBY:  She has not gone yet.   

Hon B.M. Scott:  So she has not taken up her Churchill Fellowship?    

Hon ALAN CADBY:  At Christmas she will go to Canada and New Zealand.   

The Governor’s speech refers to a college of teaching.  A number of States have this scheme; in fact, I am 
registered with two boards in Victoria - for government schools and non-government schools.  In principle, I 
support the establishment of a teacher registration council, but it is important that the proposed registration 
criteria be flexible so that schools can appoint teachers for short-term contracts to meet particular needs.  I 
became concerned about the system in Victoria when my wife and I went to register.  We are both registered for 
the non-government school system, but my wife could not be registered as a teacher in government schools 
because her degree did not have an art and craft component.  Although she had been teaching for 10 years, she 
was not able to teach in government schools in Victoria.  I see that as a danger in a teacher registration scheme.  I 
hope that it is not used to force people to do particular courses for the sake of ideology.  

Hon B.M. Scott:  What are compulsory subjects in Victoria?   

Hon ALAN CADBY:  At the time, the compulsory subjects were art and craft, music and indigenous education.  

Hon B.M. Scott:  Finger painting 101!  

Hon ALAN CADBY:  My wife had most of those subjects, but not all.   

I also read the paper titled “IT in Education” that was published by the Labor Party.  It reads -  

Labor will seek to develop an increased trade market for West Australian educational programmes and 
develop ways of financially rewarding teachers who contribute to the intellectual property assets that 
are marketed.   

This potentially opens up vast new possibilities of career and professional development for our best and 
most innovative teachers and will encourage them to remain in the profession and in the classroom. 

Does that mean that the Labor Party will increase teachers’ salaries?  I look forward to that.  Maybe I will leave 
the Parliament and go back into teaching.  Teachers’ salaries have never been very high, and we know that they 
are not likely to be.  I was looking through a booklet titled “Teachers and Students and Schools: A Celebration of 
Education in Western Australia” published by Kimberley Publications for Tullio Rubinich.  It contains a couple 
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of pertinent points about teachers’ pay.  It refers to education events in the past 100 years.  Members will find 
that things have not changed all that much.  The entry for 1872 reads -  

Weekly wages and salaries.  Clerks . . . 30 shillings; Labourers . . .  30-36 shillings; Artisans . . . 50 
shillings; Country Teachers . . . 20 shillings.   

It continues - 

(It is common for teachers to supplement their wages by acting as gaolers, undertakers, postmasters and 
bookkeepers.)   

I thought that was interesting, and maybe we should start those activities again.  Another entry refers to teachers’ 
salaries in 1874.  It reads - 

The salary of £40 per annum at any time is but a bare existence . . . I hope that the Government teachers 
will soon receive as much as a ploughman or carter; and more than a cattle-boy, or a pig-minder.   

Another point that the Labor Government needs to recognise is contained in this entry, which reads - 

If the State demands efficiency in education, it must be prepared to pay for it.   

A quote for you, Mr President - I digress a little, but I am sure you will not mind - deals with discipline.  When 
people on both sides of the House are creating a little fuss and nonsense this is what you, Mr President, should 
do.  This entry for 1902 is titled “Hints on Discipline” and reads -  

If you enter a disorderly classroom - 

or House - 

- stand perfectly quiet, and the noise will soon cease.   

That is a hint for you, Mr President.   

In my inaugural speech I said that between 1992 to 1994 I was classified as an expert in technology - I am not 
now.  However, I did write a paper in 1994, from which I will read in a moment.  I will read first from a Labor 
document titled “IT in education”, which states -  

Labor will: 

give affordable access to laptops and internet connection to all teachers with IT training 
included. 

. . .    

Labor will: 

create a system where the knowledge and experience of all teachers can be pooled through IT 
to build a great reservoir of educational resources available to all.   

It goes on to say - 

Under Labor, all Government schoolteachers will be given affordable access to laptop computers and 
the internet.  The expectation is that 10,000 will take up that option in 2001/2 and a further 10,000 in 
2002/3.  

I understand that the teachers’ union is in an uproar because it wants all 20 000 computers to be issued now.  I 
suggest that the minister should delay that plan.  He should implement that over several years.  It is no good 
giving teachers laptop computers if they have not had the training.    

Hon G.T. Giffard:  Is it part of your policy that they should be delayed for several years?  

Hon ALAN CADBY:  It should be implemented over a longer time frame.  

Hon G.T. Giffard:  How long? 

Hon ALAN CADBY:  I would wait until the IT training was in place.  I quote from a report that I wrote in 1994.  
It may be useful to Hon Graham Giffard.  It will save the Government a few more pennies.  My report reads -  

There is a view that computers can do all the teaching tasks in the classroom and will soon replace 
teachers.  The holders of this view must be taught to understand and accept the proposition that 
computers are tools, tools that do onerous tasks quickly and which only have value when the classroom 
teacher controls the nature of the environment and ensures a productive utilisation of the tool.   

Teachers need a great deal of assistance in using the computers wisely.  My report continues - 
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Before teachers will commit their resources to a more technological approach they need to be convinced 
that the approach is worthwhile and is clearly better than or, at the very least, equal to their traditional 
approach.  This means that the teacher in-service programme must attempt to reflect only the best 
aspect of computer implementation in the classroom and at the same time empower the teacher to have 
sufficient confidence and will to be adventurous in the future.  

There are a couple more aspects, one of which is important.  In all the research I did I gained the following 
impression - 

It seems that bad teaching practice can gain validation if the practice is translated into a computer 
format.  Teachers who would not ordinarily rely on textbooks and a rote learning mode of learning are 
more willing to adopt the drill and practice programs which are so prevalent in a number of school 
specific software packages.  We must ensure that software promoting or reinforcing poor pedagogy is 
quickly rejected and that pressure is applied to software writers, either directly or through our hardware 
suppliers, to produce software that supports today’s educational practice. 

I suggest to the Government that before it gives all teachers computers and hopes that they are used in the 
classroom on a regular basis, it should set about finding software programs that will reflect the modern outlook 
on education and outcomes-based education in particular.   

Last week I visited six tertiary institutions in Perth.  I went to the University of Western Australia, Murdoch 
University, Notre Dame University and Edith Cowan University, plus the two TAFEs of Central Metropolitan 
College and West Coast College.  I did not go to Curtin University, but hopefully people there will see me in a 
couple of weeks.  This State has very high-quality post-secondary education.  I talked to the vice-chancellors.  
They think there is a mindset in this State, not necessarily of politicians but maybe of bureaucrats, that is a 
particularly old-fashioned view on state funding of tertiary institutions.  The chancellors were particularly 
concerned with the use of payroll tax.  They had obviously agreed before they saw me because they all told me 
that in Queensland and Victoria when a university pays payroll tax it goes into a central fund.  The central fund 
is used to leverage money from the federal Government to use on particular projects.  It is a little like borrowing 
money to invest in shares.  It would seem that the chancellors were unable to persuade the Liberal Government 
that it was a good idea.  They told me that the now Premier, Dr Geoff Gallop, thought the idea was great.  I 
understand he gave it his full support - that is, until he became Premier.  I understand that now he is running 
away from that idea and is not prepared to look at it. 

I am getting a bit tired.  I do not have the stamina that I used to.   

Hon N.D. Griffiths:  Would you like an extension? 

Hon ALAN CADBY:  No, thanks. 

I have a number of documents relating to the response of Governments when trying to overcome the shortage of 
mathematics teachers.  I have about seven submissions, which I could read and maybe I should, but all 
Governments have been guilty of underfunding maths education.  I am on my hobbyhorse now.  There is a 
tremendous shortage of maths teachers throughout the world. What is worse is that my son who is at Edith 
Cowan University studying for his Diploma of Education - against my advice, I might add - went to a meeting 
yesterday with an organisation from the United Kingdom.  He has another meeting next week.  Trained 
mathematics teachers, science teachers, physics teachers and physical education teachers are being poached by 
overseas companies to teach in the United Kingdom. 

Hon N.D. Griffiths:  You have added to the problem because you have changed your occupation.  Perhaps you 
should go back to teaching.  

Hon ALAN CADBY:  I may go back. 

Hon E.R.J. Dermer:  Do you feel a certain amount of guilt because of aggravating the problem by one when you 
left? 

Hon ALAN CADBY:  Yes, because I was a good maths teacher and very enthusiastic about the subject.  
Members have probably noticed that.  I have some feeling of guilt but I feel I have done my fair share of 
teaching.  Thirty-one years of teaching is a considerable time.  I have been involved for many years in the 
teaching of teachers. 

Hon N.D. Griffiths:  You have had a break from that. 

Hon ALAN CADBY:  Yes, I have. 

Hon W.N. Stretch:  You have a great deal to teach in this Chamber, I assure you. 
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Hon ALAN CADBY:  I am looking forward to teaching some mathematics.  There are some quite interesting 
things about Fibonacci and Pascal’s triangle.  I do not know how people can say that maths is boring. 

Hon Simon O’Brien:  You will have a problem with basic maths with that lot over there. 

Hon ALAN CADBY:  They only have trouble with numbers with a dollar sign in front of them and six zeros 
after the leading digit. 

Hon Simon O’Brien:  You are learning already! 

Hon ALAN CADBY:  I want to get back to my speech.  I return to my remarks at the beginning of my speech.  I 
look forward to reading the forthcoming budget and searching out Labor’s plans for education to match the many 
promises made to the Western Australian public in Labor’s campaign material.  I refer to the amendment -  

but regret to inform Your Excellency that the Government has failed to adequately address a number of 
serious issues affecting Western Australia 

Debate adjourned, on motion by Hon Bruce Donaldson. 
 


